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AR, & SEEBOMNEEE 52 5 FEHEOMEANZECET 288D 5 6, FEHA X A NI
TOMEELBBL, BLELMZ D, ZOEBIIHRBEZEFT BV TUIRATHD LITFEAT, £17E
FHRERIMREENDNITONTL, MFEEF TEEDEEL I TR, KFFTIEZOH T FEHA
A AN LD TS - GHRAFFBIMA X A V] 1T THREBhm 2 L=, [FE A X A1) b
ZEDNHE LU, BEERERL & FEEFE D T2 O DREFEICE B AR D 2L ThHD LM TE 2,
TAVET THMNE - HRAFE] S WO BEE O ZESPEITHEHIR 20 o 7273, TRITHUE) hE eV I
REMZTZBE~DIEH (Leaver i 2005)X°, ZEEH A N Z 70— & ORENEZ - 72 AF5E 0 J5 1)
PEZABIT L, A O RTRENE 2 7R L7,

F—T— K HAE FERL AN, AL - GRAF, FERA ST T U—,

1. [FLHIC

HAGEHE OB TR END 2 L TH D, [F CHEARNFE CHbt &2 - T
[ CREFEDFEEICHZ TOTH, FEHEOBEEICR LRV NHL, ZOREIZON
TEMICE DR WHETINRWNEA M, TTEH%4E] & 25 ThyngEEgE] &
DTV EMD Z L THBIZEIV G- T LE-TY, [RADES ] OF%L FAHT
TLESTZY LTWRWIEA D M, HARFEHE OK _SidB8 S0 s% T, Z0%
BE O NZE, FII378E ER & XN D030 70 O1x, 8 A 220 2R ORE S
PR EEL <, El2nE D HiEE Y2 R THNLT 52 2 EBNEEEN B &
Ezbhd,

AKFa Tl BCKROMFEZ T, =EEFED MEANE] 2B L, T E _SEE15
ICRIETHE, 2O NCENEREICEN L TEVIRNRSE ST 2T 570
RSN TEMELZHBLL, 5% OE _SHEENMEOSTICBIT S EAZE] O
WFEDRTRENE &, F D EFBEHEBE ~DRBIZHOWTELT S, HAAFE] MRh)db i
IR NAFUZ DT D DT, KR TITFFHZFEH A Z AV, & D DITRINA Z A JVITHE A



HTHIEE LT,

7, EAZOERKR ORI 2B T 5, D%, FEAZ A, FRCEMA S A
L& LTHER SN TWe TS « KGRI Z A v &9 BRI OMFFEEN A A B D
FiF 7z,

2. BAZOHR

MEAZE) 1FRE L TRRAEE MEEEE MERAE ol Galbhd 2 b
232\ \(Johnson & Johnson 1998; 220)73, ZiLZE LD FMBEEDOHF WA T, ED XL D
PRHR H GO DI OWTHIEE O L= AfRiE e, BAZEE WD ORI
ELIZT 2 TH U HNT-D1F Skehan(1989) TH 543, Ellis(19DICHEE LG L 5T
W5, b REREAIZEH U T\ A ?diE, HD.Brown(2000) TdH A 9, Brown X £, 1) A
ZANERFTTV—, 2) MREVER DO —SIC K& <5, TNEN0 FAEE & L
TH _SEERCEEDH 2 HEHELLTO L 52T T 5,

%1 FEEOEAZICEHSEE Brown (20000 & UYfER

AH AL EEAL A AT « M7 FD/
ARNTTU— Fe A5 Rk e
R S ~DER
M - )
B . PR
M NG T U iR - R

AZBINA N T T V—
WA ST T V—

HEHFEHA N T T U—
AIa=F—Va AT TV—
MR K] 155 B rE sk H 2.0 (self-esteem)

B/ A< HE (inhibition)

fal % '8 4 Z & (risk-taking)

% (anxiety)

K EIE ) (empathy)

A\ 1114 (extroversion)

P 7 A b (Myers-Briggs Type

- oy J&H B (sensing versus intuition)

Indicator TR SHEH) B XD L /T D Z L (thinking versus
feeling)
HWr H1 % (judging versus perceiving)

Bk EEAER & A RER
WHY - S RIEIHE

1 B O A B

1B S E ORE

Brown OFER INFASBEETHHAZEO THR L LD L LI ZABHY, 2
DIEOER LD DT TIE RV, FEEDOEAZEZ DOV TONSEIL Brown LISHI,



Lightbown & Spada (1999), Breen i##(2001), Kaplan ##(2002), Macaro(2003)72 E 3% 5%,

Lightbown & Spada (1999) C i, 1) %11 (Intelligence), 2) & £ (Attitudes), 3) M #%
(Personality), 4) B % & HE & (Motivation and attitudes), 5) 5 & & @ lf Z (Learner
preferences) : FE A X A V(RS GEREA TEENERAL ST GIKE), 6)FH
# DB Y —7(Learner beliefs), 7)E 15D EHR(Age of acquisition) @ 7 THH #2817 T\ 5,
Z D% D Breen #H(2001)TlL, FEEBEBOFEB] & WOV ANLEFFHEFE L AE L,
FEAMEN, 22T 7 A b ETOFRERFEOTED), HEL VI 2T 7 AR, E6ITEWD
AI2=T A TOTAT T AT 4 EBIMEW D IR OFIZ, FEHE O NERAL
EDT BTV A ([FIFE, p.180 DXEHR),

Kaplan #f#(2002)I1Z 3517 A AN Z= DN, FEE) B SL72 RIS 72 > TV D, £ D
H1C, Oxford(in Kaplan 2002)IZ X 2 [EFEFE OLRIZEE S 5 58 B H A\ OMEHE
EWVIHHEITIE, KEL 3RS TR LETW5D, 1) A X A LEK(Stylistic Factors)]
2) IREENEER & EEERN ] , 3) [ A O#EAYE K (Demographic Factors)] > % 0 45| &
FTH D, S HIT Macaro(2003)i%, SFEFENTET S 2 KRER & LT ) &,

[RERE L) ICRE3 D HF9EIC 0 LT\ 5, &I, AMEREFE IS e L #)
BEDHETOMFEREL B L, BiEIZEET 2 2 E TORER(=DDHii), B2
Zhx DER, FEBEOMENZE, TRoT@MEE LT 57200 NI 7 U—f9E, 77
Ja—ORNA, BETDO RI7 %5 C 25 & W o ez 72 > T %,

L2rL, b 9 EHITHEEL L LHTWD LRI TE 5 DX Dérnyei & Skehan
(2003) T, B _SREEGEO T TCINE THER RGO RMAAL AT TE T —~
Th 25 1) (Aptitude), 2)F8HI A Z A /L & 5E X 2 A /L (Cognitive and Learning Style),
3)S BT E A 77 v —(Language Learning Strategies), 4)&#(Motivation) &\ ) 4 THH
2> TN 5,

3. FERAEAILHROER

RETE, £ (FEAZ ANV FROFREEE L, KICZH 5 L EEOEFE
ARNTTFUO—FEY BT A, FERZ A L ZHAZ AV 1, BFEICER S
RN ERZ, Domyei & Skehan(2003) TiL, "FEHAX A V) 1L, FEHOH LD S
I BV THIIC A ATl D 7 7 a—F O T, TR X A V] 13, 5
BT RIS TIFA TRV SRS AR LRI L TER L TV E2, ARTH
ZAUZHED

[P AL AN BIRFTEZD &, APMERZ LIS 2 B2 A EH 217
9 BR, GO L o THEERRICAFATHE SO0 5T, BRMIC R TH L LIS W
LOThD, £HT5L, T ITEFRMERD R 5T, BB 2 I, 755



THOME S FENTL D, [FEHRZA V] OEBMESIL, EENRBIENTET, IF
WENZIHET DN H Y, T BHFH AN H G OFE AL A )% Bk £ T2 1L PR
LTWDEITRLELNWEDTH D E AL RIS ESDBH D,

FEAZ AT, THRREARSGRER ) DA mMsdmrE] v o Bilo X512, dikehs
T Z HOHDE L TRIND N, Z O Mmid, Mkt Zp 8508 UE L OMEH
Wragded O TIE/R U & Z 415 (Brown, 2000; Larsen-Freeman and Long, 1991; Witkin &
Goodenough, 1981; Naiman et al, 1978), ZAUZx} LT, ] 2 (XFMEFEFREERE 1D L 9 72
BENE, — PR EE LWL T 58 L7 D, FIBETERELLESE LT
REDLD, FEHAL A VITHERLB O, 0 FOEWNTH D (BB~ EnoTz
WZFTIEHRNEINTWD, L, BEMSL - SR 2HET 5 K51~
N RDEERE, ZIUIIEE OBLRICE > TR S N BSTEOE W TH - T,
BT BN, FHINDZEETH > THWDDIXLLOZETERONE VI RS H
% (Grotjahn 2003),

[EEAZ A & [FBIMAX A V] ORI E I KRR 7R 501E, EICRGEHE
DIy T, $0% < 47T & 7= (Brown 1994; Reid 1995; Ehrman 1996; Skehan 1998), %
TR E o TV D DT, RELS QT TR Th S, O EDIE, EEEOMA
ZHERDN, SEFEHORNETHTHZENTEXS0] EWVWHORET, 20 EDR

FEBE LD EEFE ORI AN DFER Z ALK L) L5 ZLTHo
Too BWIREHIO MENTZSFEFEE ] MHETHH L T2 DI, Naiman et al.(1978) T
bHD, TR, BENTCSETFEFOREEHONITHZ LI T, KV RWE
BRREKEIND LI TE,

B 22 A )] OSFEIT, MEEHIZCLIA2EBEICIEE > TEB 57, Oxford &
Anderson(1995)1% 20 LL_ED43¥EE 261F 5 53, Grotjahn(2003)1Z K& < 52201 Tim U
TW5, DO BAFER R X A v, 2AERL EEVR, 3)b W ENS~DHE /R
R, HERI A A O - AT BERA, EENA A (B, 5) S bRYZER O
HHMEANFZETH D, 5)i, Scarcella & Oxford(1992) CHIEH 4D KX H ICHEZR A TH
%, BEAKREYIZIE Ramirez, Herold & Castaneda (1974)<° Hansen(1984)73, S {b7= % /RiE 4
LRSI A4 H LT Y, Eliason, P.A. (in Reid 1995, Ch.2)23 AL 2 8 2 7= 38 A X A )V
REDOHEL X &Fm LT\ 5D,

INHEZBLTHEMTEL01E, FERAZA V] OF®WS 2 ORHREICE -
THEERSTRY, FOFELFZEAZANLD S HODEORH AR > T DI E 7
WEWH Z ETHh D, Grasha(1984; 47V E 5 £ 51T, AHIOFEEGR LV L aFEE
ANDOREBRIZIR S UT2E03 2 <, A X A V&1 558 B, 224 PRI Rn % b &
EOIDLEHERN,

HARGEHE (BT A N2 R - 72 SCHREE, #3372 RIS, N ZE O R 2



BLEBLE) ETAERBICELEESTWVELONMTEEAETHDARIE 2002 ; F
HO1994 ; TR 1998 ; Y3 I —/NE 2003 ; A H 1990), ZAUIEME AN ZEDOEK D
BEEAER D ERERNE L <, F-ZORE LRSS TIERW I ER—RFTIERV
EHEDbND, TNETOBKTOMEDZLI1E, MEANZE] OWTNNOZERIZHE
EYTCTC, ZNEFEBOSTERNDETITEEE L OMBBEREFARD LWV o8&
WD FEEEDLDONREL N oTz, ZOHFG, WHITIE—RFIIEE 2B TV
[PHEAE « SMSTEREN A Z A )V ] DRFZRIZH 285 U720,

4. MB4R7F - IBIMIIBHM R 2 1 JL (Field Dependence/Independence Cognitive
Style) | B#&

4.1 B LOREE

[(EERZAN] OFTPOTTRGEEE Sh, MADORELZHALTE [
WRAF « PNIRRAA X A V] ZRTEET, THHRTE - WAL G A X A Vg, O
PO O _SEEEOSBHICEH SNMET, &b LITZERTEOME A
ZEWZDbDTHY, SiEFE L ITRR 555 THEA S TWBEE T H 5 (Witkin
etal. 1971, 1977; Witkin & Goodenough 1981; Chapelle and Green 1992 1),

[ ARST.(FT: Field Independence)] A 4 1 /Ui, 15 &+ ORERREFRIZ R L CTobT
L, EBERMEE ) TRVEDE LD DI THML LS LT 28MALZ AT, K
{7(FD: Field Dependence)| &9 DL, i & 13 E R 0 FRIFHRMEE) 22 L LT
[Py 2BV IZ] EH KD ETDHRIMALXANTHSL, [GMSL) ONIF, AD
O EEIL T — N CRIBEMRICER D fHte 2 & 2 hF A, THIKIF) O NTHITAEZRI T L
—MEEL T L SN,

ZNEDAZ A TN T IS FEEFE AN AE 2 £ > T\ D, THMNL] D%
BHEIISEHEB OGN &2 Iid-F, R L TESEZ EEHTMEBN D D DKL
T, [Biktr) OFEFZaIa=r—arOiboSiERAE GRS, [FELTHIC
DT B XA T ThDHEFHILTV H(Stansfield & Hansen 1981, 1983 i),

[GHKAT « SGMNEA Z A V) 1%, FEEBEBOF _SFERN LRI H 5 & L THEZEN
RN 78 X 47 (Stansfield & Hansen Fij#62; Roberts 1984; Hansen 1984; d'Anglejan &
Renaud 1985 fi), L72>L, 7 /—7HEE 7 X (Group Embedded Figures Test :
GEFT) L SiEE N2 AT A N EDOHEEZ AL L 9 & TR, Wob—H L7IokER
WL DIT TR FHBEDA LR WIES H D, — AR BIRITISF S
TUNRUN,

ZDEDIT—E LIZREROE BN WIEEESEIC % L T, Chapelle & Green(1992)1%
FD/ Z W ET 57 A M, FEF— 2Dl (Cognitive restructuring) L 73] > TR D



TRV E, T A POZEMEICOWTEREM 22 LT, DF Y, FDI OEFRE, #IY
T OBGHICHER DD L NWD 2L TH D,

DT SREAE OB T o ML « BlkA7) M A Z A )V z R LTAr%E
1226\ )3 (Chapelle and Green,1992; Ehrman, 1996; Griffiths and Sheen, 1992; Skehan, 1989,
1998 Z M), ZANVE TICH SRR EZ E L DD LRODE DT D,

1. TERNE « SGAF ) BN A X A )V & SREFE B & OFBIRMRITAE L TR

2. WTNDAZANBRAEBH D & D FRICHEDL LT, SFE6E/) & IEOMZ R T DI,
Wl TN AZ A L] ThD

3HMAA B EZ RS RWVIRERE L H D

4. FRE(intelligence) Z I 2 M1 2 1399~ L FHBABIMRAME S tH D Z &6, [IHAST - S{KAF)
FINA L A JATHBEDRA TIEIR WD &V D BV A B 7241 TV 5 (Dérnyei & Skehan 2003)

90 FROERAIRVIRD &, FD/I ILFEFEHOBAZEL L TEEFEHONS L T
W 285 E U CIEREM S 7, @ n B S 172 (Griffiths & Sheen 1992; Chapelle
1992; Sheen 1993), % &% & EHEEMICFiETHE ICBET H5HE & L TIE, FD/I DAL
RS LTI H - 72 2 L1 3@md ey, [HEFE ] & T55EEBIE) (F
T DR O G  £)E OB A RS &) T A L ORFZEE, FHERENH B &
WMESNTVLHAETY, TNNFEEFE OO FHFEIEL LD b DIZidZe v iz<
W, THEY FDA &V ) EE(H D WIFER)IE, SEHABEICE > THETIEIR -
DO TIERWD, BIRBEWLO TR0 b ETEDILD K 91272 - 7= (Griffiths & Sheen
1992; Sheen 1993),

Skehan (1998)i%, [ARNE « SKAT ) D HraOMLER & BLERRIALER & v 5 iR %& 723
EWVITLE D ZFR—MREZEZXFTZOLDIZEMEZE LTS, LA, ZOEITSE
FEEFICHTIID D &, TR & ERIEDORE T, 7hoOfE ) & A X A Vil ORET
IZRWDERRRL TS, 2F 0, ST SR E N EWEEENNDL —H, 20 L
LLLINVEEED, FELLN—FRRNEREE L WD, ST EREIRS S
FEHETH, BT U HZNAEELANE D L IXR LT, IS U TOMTaY TV ValEE
P L FEB N2 S 2L b D1EAH, ZOEZHIL, R TEFEA T T V—
(BT 2 EEAREM IRV EE X D,

Majima(1994), FUE(1998) TliE, GEFT CHIE L7-FD/1 DEAW &, B RGEFEHE D
BIFEFE OFHEE & L D EAOMIEE oy &, MR 72FD/ S & BIREfE 2R L2 8 EHE ~DYE
AL S, FBHIA X AN EFRFICEZ ODNZHEEFE A N7 7 o—0#Eico
WTELZL TS, BAIRAY ANV ERZEEOHBIIMHNAEEZ RIS, 5
ZONIEHREEZ R TH720I, FAOLDFHAZANVORGFRELZFEYBZ 5
FERANTT V=L BMETCE L EEEITINGE A D WD A=A L% R/ LT



1/ A 5 o
4.2 BEFHELORE

[GST - SGikA7T ) A X A NV ORBERIE, BEERER D 272 6 THEFIECL H D,
GEFT | W3V E B2, FrICHRE G HIZIR > T3 Y Cronbach(1970)1%2¢ 4 MEIZ R
BN D LR LT\ 5, Griffiths & Sheen (1992) T4, {71 & SFERESI DO
LW BEERERE DL ORI SN TWD BT, TORIEFERZ V— 7R XE T
A I Group Embedded Figures Test ZFH 79 2 FHA 32\ ) D2 S HEICRI-EDS & 5 O Tl
RN E WS FERD e STV D,

Griffiths & Sheen (1992)1%, [EMANZ] & WHIHEENARFEOLFETHH LS ol d
ENTWDZ L, SRBHERIC) F<HTUIEL RN &, MEEDRIL Ty s )
&, INETEERMIEMREN LR > TWARNZ E2HIFT, <L T3,
Larsen-Freeman(2001; 22) C %, Elliott(1995)C GEFT M A4 L EEDREEEHFOKIh %
TRT 28722 L &2 F T, N - [IKGFEAZ A V] OZEPEEHLH L
T3,

Chapelle & Green (1992)<° Chapelle (1992)iZ L D EEMIEGHIL, =D DimalZEH &
b, bbb, HAHBOSEIZT 500, SN2 Th 50 7%=,
2 AE O FRBEO T D7, 3R ABROREIIOZNEUCE LT, [MAZENH
D TRRIZOP D ENI LD TH D, 2)IFHENIZHIEE(intelligence) |2 BE 35 & L5
DM, 1)E NFENEITELR > TWD X I ICAZIT b, FIEMERTIEDOTBI A X
A TN X DIENIND, Fi T2 72 2D AT REME DS RIZ X T % (Démyei & Skehan RiifEE),

4.3 #HLLEMA

ST« A7) A Z A LOF LWER & LT, Riding(1991)2% Witkin @ GEFT 7>
LRI L7ca B a—2FAOFETIE, ofrey, WfEm 2 Z A v &, SiEr,/ HigH)
M Z X TED LT TEY, ELHN—FHDAZANTRRL, WHTORAZ AL
TEAFRERDZEBAREILR>TWD, SBOFBEOFEELH Y, ZORMA X
A NVORES EE T IEDRUGE S AUR, BIREOIFE O RIREME b #IfF S LD,

[GARNT. « HRAT ) AZ AL [FREIA X A V] ThDHEF > TX72D3, Reid(1995)
TIEFRINFEIIZ PR &7 [T sensory preference] <X° [4£#% personality] % & & ¢e
ZEPREINTWD, £ 2 TIHIER, 5%, HKe, MREOGALEZENATND,
Oxford & Anderson(1995) TIL & LIZENZ NS T, 3 _Sia 7 IZBET 5 20 LA Lo
HHZZF T D,

BIMAZANEZDEIITINT THEHERAZA NS5 L, Kolb (1984)D W H
2 DFEENS, ABRNFEEOT —~~LiEmnBET 2 /e’ H %5, Kolb 12
5L, FEEZ TRERORE) 1o (B8RS gk TRBEOER) Lvo



B2 F3E S THAEN R E Y A 7 v 2185, SiEFE T, T ERIRER ) B
MDD TBIERE | ICE DRI 2 I3GERAIO T5D X (noticing) ] ML 2V, Z4
2y gl Bk, ThafioTAh LD 325 TIRBROFIEEL] DB
WIZEDL LW FENMUETE 5, Kolb DETFIIVIIEBHE # SHHICE W= Tl
VN, BB SRR A CUTAEE ) Focuson Form C BV EH 2 ANH D, £7-
Kolb(1976, 1984)D % L 7= Learning Styles Inventory (%, & A % A LV OREFE & L
T, ABOMEOER L7250 LitZen,

(AL AV D FHFEIEN R0 JRWDDEZED LU LATENOD L1 D SCERTC
HFHENTVDN, MBREBNDEE > TWRWVWEWI G EORESRH D L)
RTH [FEANTZTU— L@ T 5998 % K> T 5, Schmeck (1988)23 57
HENT, FEHAFANEFEHA N T T O—XEERBRR D0, FE RS A TS
ARNTTU—EEENCE OBETES Z LIk osTEKkINLE LTS, £9
ThdRBIE, FEAZANDPMSL LIHANZDOZER TH D Dh, $kx 7REE 108 e,
PERG, E I E TOEERER 2 E OIS < FHAEE & 281780 5 2 M &8
HEZIEATHLIET OO b, L LFEEAZ AN, 5 SiE85
EHEMNCED LD eBHRICH DO R T T ENTENIR, ERBEORREML L B
EnboHEEDND,

AR L7z & 912, ER30FEEZIREY K- Th, PEEER(Z OFE TS « Bk
7] AZAN)E SEEBBOREN E DR N SZ 2D L < ORI, —EDREmIC
ERSNTHKT DR EZENTNZD, IERAEETH o720 LT, Bl A5
BRI Z R4 Z L Xk H TH D,

FEBEOBMANEZGMAZANEZZL)EFEHA NI T V—F, —xf—TxS LT
LD TIERL, bo b BHERLDOTH D, ITHIX, FEEOEAZOEL L FHE Lo
B & OEHERRBIRZ RO D DT, MOER & U TR 2 X FE BRSO EDE
EDREEAELED X ) I FIAICEWTE TV %, Robinson(2002)1E, 228 & O A7 D
FSEIZ, ED X O REEFH) TCOMEERZ L TN E W BLRATLY AT R &
Tho LML, I8 LoER % REH - ETHEEDOEANZEZNIET D EEMEZ
WTWD, ZOX DRI MAT, BHEBGICO AR TR L5500 EFHMITE
5o AL, HAZED L AAERE OB AL RS &) B2 F A T
72, B AT OFESETe EOEEE ORENIRBED Y ZR5 X5 i nEEN D,

[ 22 A V) OISOV TIE, Witkin S OFBHIA X A LV EFEAERE ST TR
FNA S A LT ~)L(Cognitive Style Labels)] (Riding et al. 1998)%{# - C, ZHHE D77 EF CTe
T —=V T HOEMBETE E T HRADHE STV (%5 2005), 78HIA X A )LOF
ENOHT-RIEEPERINTND L) ICRZIT BN,

I FERALAANEFER ST T D—DHBRRIENS ORRZ, 5 S5



BT H72OIITEITHRIERWDE WS Bl A5 Leaver, Ehrman &
Shekhtman(2005) 235 U 72 G BRIT 2 B &2 FE L TR <, T E TH _SiEE S0
FEDRHAIAZ BN T, EFRD K 9 72 EoE & HEFZE LORERH - 7= 528
ALAN] THHN, 10 DAZ A )VZEDEDITE LD THRHEEDH L TF2E->T [E
&LET/V] &L, FEITENTE D & Uil A3 Bz,

Leaver et al.(Ri#E) TlE, I0HE O [FREARAZ A /L] OZNEND 7L scale]
R LT, FEHEICHGDODAZANEEZ SED, TOMAEDEIZL > THA D
PEEFEO [FRETOT 4=V NTEDLIN, ZnEilik Lz LT, EBEOSHEFEY
FIZBWT [HRECEERHEZ T NEZIZE> TRV Ay F LN HHEITE,
FNEWHBR SR L CHRBERVOFEERAZANNMEZDLIICA NTTU—EFE
SHDHZLENTED(Ep8I-82)) & EINTWVW5DH, TD X HIZ EEE R A VORI
LFHEET a7 —) EEMELIZET, [FEANTTV—) BMHTDHEND
WAUZ 2> CTWD, DFED, T THLNREDIC FEAZA V) XFEENLD
BWEEF L7252 DICBIREEET 2 B TIRR SN, BERHIVUL [FE A T
TU— ZIEMAL, ZNIC Ko TEBEFERN THFEE N ER T 588 2, FEE N
RN T 2 Z LM TEDL LD ITHRET 20 TH 5,

Leaver HNER L TWD [ZEH 2 A1) 1%, EERRER] ( TREREY )

R ) TENMERSE ) O STEE) &I [RBMA X A ] L LT TFDLD
RI0HEBICELEDOENTNAS,

F2 IZBHRAARAI] E&L LS —% (Leaver, Ehrman & Shekhtman 2005;71 & Y)

BINAL AN | AXA ) | EFE WAZAN | EE JEIZ 725 2SR
\ 7Fa s/ | TN | LFEERENLD | TR S A % 7 7 —|Z X | Ehrman & Leaver
Az o |
2 BAREy, | g Bz EAREBLT| Ag TRBR D B 5 Gregorc
E3iD) EZ3N
3 BSE Y | SERNE WSCARIE L7z | SikAs AR TS Witkin &
1z Goodenough
4 GTHUR | GICBUR | FEICRY & 67 | BITHUR i % % Z & T | Ehrman; Ramirez
WU T2 TpWn ) =N & Castenlada
57v—rL | Tua—N | REA5ERE | ER A A 5L % ¥ M) | Ehrman & Leaver
/AE R v [
6 flifdh, BB | fHE) BE L ROGH AR | BE ST EE D% | Messik
7N TERE | A Bl 208 L CHLANZ | (iR LA % 5% A Ch> | Pierce
PRAE & 151 2 B iR
8 Y HIF | iR ~DROE | G FHIE s~ D55 | Holzman &
X Gardner, Messick
9 MEAEZ A | HEVEZ H 5y CHOEL & B8 | P m Al b > THEPE X | Gregore
¥ T5HZ LRIt AT B & i de
10 &4 | e Wy A R | o HT PR A ER 431257 | Kant
Hr STH R4 %




O 10 IHH O THRICIER LI oik, 13 BIST « PHKTE) AZ A Vo E,
FIICK B ZINZ T2 T4 SGIZ8UE - BUETRun ] A2 A VDOFNTH 5D, Leaver H 13,
F TS - BRI IOV TR L2, [HICBUR - BUR TR 28 FE TS
WTERRII 202 LTV D, (pp.72-74, R ITEE)

() [GHMST - SGiKkAT) @ ... (FFES). .. AMEEEFEICERIT D [N 1%, EER 2 L 0EA
AU THREFEMZRBOHTZENTEDL LW ERTH S, THHKAF 1, s %
MRHELTNWDHZEThHD, Fl2E, BEEOFEEZ L TWHRHZ, TN AX A LD
LD, QI E ZICEEIE RS 5003 bno T, $REEH#O O bITHHeTn E
BB OR ORI DZMEEIL TV DE 00 LRV, [HERF) OFEHE RS, HFt#E
R T NALTZ Lo TERT LI EIZRDIEAIN, ZblIMELNDT2DIlH D,
(k) Lok, BRULIRZEE L LTRIGNDRNTELEZ LN Z L HZ VR, &
T DO H DR e A THEL, Ll TR bND Z & The
b2 e BN L EMTIATEL,
@) [T - BUR T2 - THESE ) &) HEE( KA dependence) &\ 9 GE)HS ik
{ETEOBENR =2 T v AZEET 572010 GOHUENE field sensitivity] & VY9 5EDMETE
& 7-(Ramirez & Castafieda 1974), Ehrman(1996, 1997)i% KTE] & W H &% 2 SDESY
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Individual Differences and Second Language Acquisition:
Focusing on Learning Styles

Junko Majima (Osaka University of Foreign Studies)

Abstract

This article reviews and discusses the subject of “learning style” among the various factors that concern
“individual differences” in second language learning. First, the author shows that there is not yet consensus
regarding what factors to include under the rubric of “individual differences” and that studies on “individual
differences” are scarce in the field of teaching Japanese as a second language. She then reviews research
developments in cognitive style that deal with the opposing styles of field independence (FI) and field dependence
(FD). The author then outlines the two major problems in designing any study of FI/D cognitive styles and their
relation to L2 acquisition, which arise in phases: 1st the formulation of a valid construct and 2nd its measurement.
Next, some developments in recent literature are introduced and their applications to educational situations

explained (Leaver et al. 2005). Finally, studies on “learning styles” in relation to “learning strategies” are called for.
Keywords: individual differences, learning styles, Field Independence/Dependence Cognitive Style, learning

strategies,
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